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PROGRAM DESCRIPTION 

 
Overview and General Information 
 
 Welcome to the Special Education teacher preparation program.  This handbook 
provides you important information concerning the program and options within the 
program. Upon receipt of this handbook, if you have any questions concerning the 
program contact the student advisor at csporter@tamu.edu. In addition, by signing the 
statement included in the handbook and submitting it to the program, you acknowledge 
that you have received, read, and understood the contents of the handbook.  
 
 Throughout your program of study, it is imperative that you keep the advisor 
informed of any changes in your legal name, address, or telephone number. As a 
student in the Special Education program, you are required to provide an e-mail 
address through the Texas A&M University Neo system. All program changes, notices, 
and updates will be disseminated to students through your Texas A&M University e-mail 
account. 
 
 Since an individual is granted a teaching certificate by the Texas Education 
Agency (TEA) only upon the recommendation of a Texas teacher preparation institution, 
such as Texas A&M University, the institution is legally required to maintain records 
showing that each applicant it recommends has met all the requirements.  As a student, 
you are expected to assume the responsibility for attending to details associated with 
the program requirements and deadlines explained in this handbook. 
 
  
Special Education Purpose, Philosophy, Rationale, and Objectives 
 
Purpose of Special Education Program 
 
 The purpose of degree programs in Special Education is to prepare professional 
educators to teach students with disabilities in grades EC (Early Childhood)-12.  Our 
graduate degrees prepare professional educators to become researchers, practitioners 
of best practices, and/or teacher educators.  Some graduate degrees include training 
related to specific populations within special education. 
 
Philosophy of Special Education Program 
 

The Special Education Program at Texas A&M University is designed to prepare 
educator practitioners to serve as skillful, ethical, and caring professionals.  We take a 
broad, non-categorical view of disability, and include in our training knowledge and skills 
relevant to meeting the needs of those students classified as "at-risk" and "low-
performing" as well as those identified as having disabilities.  Student access to the full 
continuum of services so that the individual needs of students can be met is strongly 
supported.  This is coupled with the belief that students should participate in the general 
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education curriculum to the maximum extent that is determined to be beneficial.  
Preservice educators in the Special Education Program at Texas A&M University 
possess an understanding of and a respect for the ethnic, linguistic, and cultural 
diversity of the students, families, and communities in which they may work.    

 
The Special Education Program at Texas A&M University shares a commitment 

to the effective implementation of evidenced based practices and procedures in 
identification of students with disabilities as well as instructional planning, 
implementation, and progress evaluation to meet the diverse needs of each individual 
student with whom they work.  Collaboration and partnership with the parents and other 
professionals are valued.  Since we can expect continued change in the nature of 
special education in the future, we also assist our students in developing key skills in 
critical self-judgment and program evaluation to ensure their ability to continue to 
develop as effective professionals after leaving the university.    
 
Rationale 
 

The Special Education Program faculty, in collaboration with professional 
educators, health and human services agencies, community members, school 
representatives, and parents believe in their ability to develop a preparation program 
that will meet the needs of students with disabilities and their families.  This program will 
recognize the diversity of students, families, environments, and abilities that are present 
in the schools today.   
 
Program Objectives 
 
 1.    The learner will demonstrate knowledge of the behavioral and learning 

characteristics of students with disabilities. 
 
 2. The learner will demonstrate the ability to work with students with exceptionalities 

from diverse cultural, linguistic, and ethnic backgrounds with varied needs in a 
variety of settings. 

 
 3. The learner will demonstrate skills and use of consultation and collaboration with 

parents and other members of the educational team in programs for students with 
exceptionalities. 

 
 4. The learner will demonstrate the ability to assess students with exceptionalities 

using a variety of informal and formal procedures. 
 
 5. The learner will demonstrate the ability to select, design, and/or modify curricula for 

students with exceptionalities. 
 
 6. The learner will effectively utilize instructional strategies to facilitate learning in 

children and youth with exceptionalities. 
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 7. The learner can effectively utilize instructional materials, media, devices, aids, 
technologies, etc. appropriate to the individual needs of children and youth with 
exceptionalities. 

 
 8. The learner will demonstrate the ability to identify and provide appropriate 

counseling and guidance services to students with exceptionalities and significant 
others. 

 
 9. The learner will demonstrate the ability to utilize local, state, national, and 

international resources to assist in the delivery of services to the student with 
exceptionalities. 

 
10. The learner will demonstrate knowledge of current trends, issues, legislation, 

litigation, and research with students with exceptionalities and the opportunity for 
research within these areas. 

 
11. The learner will accept the responsibility of being a member of the teaching 

profession and will make a commitment to improve services and outcomes for 
students with exceptionalities. 

 
12. The learner can demonstrate the ability to evaluate both instructional sequences 

and overall program effectiveness of various school programs and agencies 
serving students with exceptionalities. 

 
13. The learner will demonstrate knowledge of philosophical, historical, and legal 

foundations of special education. 
 
14. The learner will demonstrate professionalism and ethical practices. 
 
15. The learner will demonstrate an ability to work with a variety of professional school 

staff in an effort to enhance inclusion practices. 
 
 
Characteristics of Special Educators 
 
 The Special Education teacher preparation program at Texas A&M University is 
accredited by the National Council for Accreditation of Teacher Education (NCATE).  
The program is based on essential knowledge and skills developed by the Council for 
Exceptional Children (CEC).  Because certification in Special Education in Texas is non-
categorical, special educators will be trained to work with students who have all types of 
disabilities in all grades and at all types of levels, from mild to severe.  The CEC 
Common Core of Knowledge for Special Educators, along with skills and knowledge 
required for teachers of students in individualized general curriculums (mild-moderate) 
and for teachers of students in individualized independence curriculums (moderate-
severe), are listed in Appendix A. 
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 The decision to become a Special Education teacher is a very important one.  
The early part of the program is designed to build background knowledge about the 
profession of teaching, issues in education, and the nature of students in a classroom 
environment.  This early awareness should help the student evaluate the decision and 
test the commitment to a very demanding, but rewarding profession. Later components 
of the program build knowledge and skills necessary for successful classroom and 
behavior management, instructional planning for diverse groups of students, large and 
small group instruction, and evaluation of learning. 
 
 
Special Education Programs 
 
 Currently, the Special Education training program is for all-level special 
education.  Those on the all-level special education track obtain a baccalaureate degree 
in Interdisciplinary Studies and are certified to teach Special Education, Early Childhood 
through 12 (EC-12) within the constraints of Texas certifications and No Child Left 
Behind mandates. Degree plans and certification plans are included in Appendix B. 
 
Note: Under certain catalogs prior to 2005, students are required to take additional 
courses. These courses are considered an emphasis area, which includes English as a 
Second Language certification. Other options, such as an emphasis in sign language 
may be developed with approval of faculty. This would be coordinated with the 
academic advisor.  
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MEETING PROGRAM OBJECTIVES 
 
 

Guidelines for Admission To and Retention In the Special Education Program 
 
 In an effort to provide students with the best possible educational experiences 
that meet their career goals, it is necessary to evaluate students in terms of the 
appropriateness of the special education program meeting their goals.  In order to make 
the selection process as equitable as possible, and maintain high standards of 
excellence, a number of minimal criteria for admission to and continuation in the special 
education program beyond the introductory level have been established.  All decisions 
regarding admission and continuation are made by the Special Education faculty. 
 
Application to the Special Education Program 
 
 No student will be allowed to take special education courses other than INST 310 
and SPED 302 until he or she has been admitted to the Special Education Program.  
Admission to the Special Education Program is based on student qualifications and 
availability of preparation slots. Thus, meeting criterion for admission is not a guarantee 
of admission to the program. Admission occurs twice yearly, with materials submission 
deadlines of October 1 for the following Spring semester, and March 1 for the following 
Fall semester. Application materials include the following: 
 

1. A current transcript from all universities attended. Academic performance in all 
course work, with particular emphasis on performance in INST 310 and 
SPED/SEFB courses, which should be a grade of ñBò or better.  A minimum GPR 
of 2.50 of courses taken at Texas A&M University will be required to be 
considered for admission.  The GPR will be based on a minimum of 15 semester 
credits taken at Texas A&M University.  

 
2. Written statements that describe your reasons for wanting to teach special 

education; perceptions of demands of teaching students from diverse cultural 
and/or socioeconomic backgrounds, as well as students with disabilities; and 
your strengths and weaknesses related to the teaching profession. These written 
statements will be reviewed not only for content, but also for clarity of thought, 
expression, organization, and writing style. Through these statements      
applicants should present an idea of their commitment to special education and                                                                                                                                                                  
students with exceptionalities. Applicants must submit this statement of goals by                                        
the October 1 or March 1 deadline prior to the semester for which they plan to   
take upper-level special education classes.  

 
3. A resume containing information regarding schools attended (secondary and          

post-secondary), work experience, extracurricular activities, honors, and related 
professional activities. 
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4. Three letters of recommendation: one from a College of Education faculty 
member (exclusive of special education faculty); one from a teacher, counselor, 
or administrator in a school; and one from a community member who knows you 
well. These recommendations should address your ability to complete the 
academic requirements as well as your potential as a special educator in the 
classroom setting.  

 
5. A non-refundable fee of $200 is charged by the college when the admission 

application is approved. 
 
(All materials must be received by the undergraduate special education advisor 
by the October 1 or March 1 deadlines.) 
 
 
Acceptance into the Special Education Program 
 
 Students meeting admission criteria will be assigned to available positions in the 
program. Once the slots are filled for that cohort, students who meet criteria who could 
not be assigned will be placed on a waiting list. All students who are accepted and 
assigned slots MUST let the program know of their acceptance by the date indicated on 
their acceptance letter. If acceptance is not received by the indicated date, the slot will 
be assigned to the next person on the waiting list.  Once all slots are filled, letters will be 
sent to all those on the waiting list regarding their status.  Students who were not 
assigned may elect to put forth their application for consideration for the next cohort 
selection. Students who are admitted must begin Block I the semester following 
admission.  Deferrals will not be granted except in exceptional circumstances. 
 
 For those students who have special circumstances regarding the above criteria 
and who were denied admission, there is an appeal process. The student may file an 
appeal form with a written statement explaining those circumstances.  The student will 
be assigned an advocate (typically the academic advisor) who will present the appeal. 
The appeal will be reviewed by special education faculty. The appeal may be denied or 
the student may be admitted on probationary status.  
 
 Students admitted to the Special Education Program must adhere to all 
regulations attached to the program. In addition to academic evaluation, students will 
also be evaluated on professional practices. Students must be successful and make 
satisfactory progress in all aspects of the Special Education Program in order to remain 
in the program.  
 
Retention in the Special Education Program 
 
 Each year applicants selected on the basis of academic performance, statement 
of professional goals, and letter of recommendation will be accepted for continuance in 
the special education program.  It is apparent that some students may not be allowed to 
continue in the program even though they have completed the initial coursework 
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successfully.  It would therefore be to their benefit to complete INST 310 
(Understanding Special Populations) and SPED 302 (Instructional Design for Students 
with Disabilities) as soon as possible in order that an early decision could be made 
regarding their status.  Following admission, a student should anticipate four additional 
semesters and one summer semester to complete the program. Continuation in the 
special education program depends upon three critical factors: grades, progression in 
teaching skills, and professional demeanor in all settings.  
 
Grades: Students must exhibit successful performance which is typically evidenced by a 
grade of ñAò or ñBò in all 300 and 400 level courses that are a part of the program.  
Students must at all times maintain a GPR of 3.00 in courses identified as part of the 
special education program and an overall GPR of 2.50.  Students who fall below these 
minimum requirements will meet with the Undergraduate Certification Coordinator and a 
probationary plan for academics will be developed. Probationary status means that 
students will have one semester to bring their GPR back up to the minimum.  
 
Any student receiving a ñDò or lower in any special education course will be required to 
repeat that course and will be placed on program probation.  A probationary plan will be 
developed to assist the student in making progress toward GPR requirements. Failure 
to show progress and proficiency will result in the student not being allowed entry into 
more advanced level courses and/or in dismissal from the program.  
 
Completion of core classes: Students in the Special Education program may only take 
the courses designated in each Block. Core classes, if lacking, may only be taken 
during Maymester or summer terms. Specifically, students who apply in the fall 
semester may only take Block I classes in the spring semester. If needed, students may 
take the needed core classes during the summer. However, all core classes must be 
completed prior to the beginning of the Block II sequence in the fall semester. Likewise, 
students who apply in the spring semester and are scheduled to take Block I classes in 
the fall semester must have all core classes completed prior to the beginning of the 
Block I sequence in the fall semester.  
 
Prerequisite teaching skills: Students must be proficient in prerequisite teaching skills by 
the time they are registering for student teaching. While students may start the program 
at various levels of ability, it is expected that by the completion of the Block II sequence 
students will be proficient in teaching criteria as evaluated by school-based mentor 
teachers and by university evaluators. If students do not meet criteria and are judged to 
need additional support and practice in teaching, they may be required to do additional 
field experiences in the schools before being recommended for student teaching. If 
additional support and practice does not result in improvement, the student will be 
dismissed from the program. 
 
Professional conduct and demeanor: Students must exhibit professional conduct at all 
times. These behaviors are expected in all settings including, but not limited to, the field 
based classroom placement setting; the university classroom placement setting; 
interactions with field based personnel, students, and parents; interactions with 
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university faculty; interactions with peers; and ability to fulfill professional requirements 
such as turning in paperwork in a timely manner. Students with areas of need will be 
advised and, if required, a support plan will be developed. Support plans identify 
cause/reason for the sanction, corrective actions to be completed by the student to have 
the sanction removed, and the timeline by which the corrective actions must be 
completed. If a studentôs professional conduct is judged by faculty to be inappropriate 
despite advising and a support plan, the student will be dismissed from the program. In 
exceptional cases of gross lack of appropriate behavior such as but not limited to 
assault or battery, sexual misconduct, and/or substance abuse, students will be 
excluded from field experiences immediately and will dismissed from the program.  
 
Advising: Students in the Special Education Program must also complete program 
requirements that will ensure their ability to progress through the program. Each student 
must visit with the advisor every semester to discuss progress in the program and to 
ensure that all degree plan and certification requirements are met. This will occur each 
semester prior to registration. 
 
W courses:  Texas A&M University requires students to take two courses in their major 
that carry a W designation. This designation means that the class is writing intensive. 
SEFB 320 (Education and Employment Issues in Secondary Special Education) and 
EPFB 428 (Collaboration in School Settings) carry this designation.  
 
Field-based experiences: Block I, Block II, and Block IV have associated paperwork and 
applications.  All forms for field experiences and for student teaching must be filed 
within appropriate deadlines designated by Field Placement Coordinator. Notification 
will be sent to studentsô university Neo e-mail accounts. Additionally, all coursework 
must be completed prior to taking Block IV classes.  
 
Field-based competencies:  Students in Block I and Block II field-based placements 
must meet minimum expectations on targeted teaching competencies. These 
competencies are designed to prepare students for a successful student teaching 
experience. These competencies include the ability to: 

ž work collaboratively with school personnel 

ž follow rules established for school personnel 

ž display professional behavior at all times  

ž implement classroom behavior management strategies appropriately  

ž secure the student learnersô attention while teaching 

ž redirect off task/inappropriate behavior (verbal/non-verbal) 

ž positively and specifically reinforce studentsô efforts and desired behaviors 
individually and collectively 

ž relate lesson to prior knowledge 

ž introduce the lesson to include stating the purpose and objective 

ž present lesson information in clear and sequential way  

ž relate the content to the studentsô interests/experiences 

ž incorporate modifications appropriately 

ž use questioning strategies for higher level thinking 
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ž provide and model activities to support the lesson objective 

ž effectively re-state lesson objective and purpose to provide lesson closure 

ž engage students in participation in lesson closure 
 
University Neo accounts: Students must sign up for and respond appropriately to 
messages on the student listserv. Students must maintain and check in a timely manner 
their university Neo account for messages. All program information will be distributed 
via the Neo system.  
 
Student i-Folios: Students must develop and maintain an i-Folio. An i-Folio is an 
electronic portfolio of their professional experiences and products while in the 
undergraduate program at Texas A&M. i-Folio information can be accessed at  
http://i-folios.coe.tamu.edu 
 
 
Review Process 

 
All students admitted to the Special Education program will go through a review 

process. This review generally occurs at midterm or as needed during the semester. 
This process typically consists of, but is not limited to, any of the following: 

Á verbal review of progress 
Á development of a support plan with clear outcomes and time lines 

delineated. This may be in the form or a growth plan and/or probation 
contract. 

Á termination from the Special Education Program 
 
The first step is a verbal review of progress. If progress is appropriate, the review 

process is completed for that situation.  
 
The second step includes a written support plan or probation contract to assist 

the student in making appropriate progress. The support plan or probation contract is 
developed with the student, and a follow-up review is scheduled. If progress is 
appropriate, the review process in completed for that situation. The support plan can be 
one of two types, a growth plan or a probation contract.  

 
A growth plan is individually developed to assist the student in developing and/or 

refining professional skills and/or professional practices. A review date is included in the 
plan. If students make expected progress, the plan should be considered complete.  

 
If the student is not making expected progress, the growth plan may revert to a 

probation contract. Probation contracts may place students on probation status. 
Students with probation status are blocked from scheduling additional courses. A 
probation status block means the student must fulfill obligations in the probation 
contract. On rare occasions, students may be placed immediately on a probation 
contract. Typically the usual sequence is followed.   
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The third step is a letter written to the student with copies to the program advisor, 
program coordinator, program director, and student file regarding dismissal from the 
program. Students may appeal the dismissal using established university procedures.  

 
Students will receive written notification of any of the sanctions. The notifications 

will include: 
Á cause/reason for the sanction 
Á corrective actions to be completed by the student to have the sanction 

removed 
Á the timeline by which the corrective actions must be completed. 

Any student placed under any of the above sanctions may access the Universityôs 
Student Grievance Process to contest the sanction. Information relating to this process 
can be found at the following website: http://student-rules.tamu.edu/part3.htm  
 
 
Timelines for Review 
 

Several reviews occur in the professional sequence. Students are reviewed at 
least once during field placement blocks usually at mid-term, and twice during student 
teaching as scheduled by the university supervisor. 

 
Block I: Mid-semester, the student will be reviewed by university faculty regarding 
grades, professional demeanor and practices, and teaching progress. As needed, a 
second review will be scheduled. 
 
Block II: Mid-semester, the student will be reviewed by university faculty regarding 
grades, professional demeanor and practices, and teaching progress. As needed, a 
second review will be scheduled. 
 
Block III: Reviews will be scheduled as needed. 
 
Block IV: Mid-semester and end of semester reviews are conducted regarding 
professional demeanor and practices, as well as teaching progress. As needed, 
additional reviews can be scheduled.  
 
Other reviews: If there are concerns about grades, professional demeanor, and/or 
teaching progress, a review can be scheduled as needed. 
 
 
Dismissal Process 
 
Termination from the program can be voluntary or involuntary.  
 
Voluntary: Voluntary termination is for students who choose to voluntarily leave the 
special education program. Students should write a letter to the academic advisor 
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stating their intention to terminate, rationale for termination (e.g., pursuing a different 
major), and semester of termination. No appeal is available.  
 
Involuntary: Involuntary termination (dismissal) will occur where remediation efforts 
have been unsuccessful, and/or the student has violated Texas A & M University 
student rules. Students have a right to appeal the dismissal using the established 
university appeals process. See http://student-rules.tamu.edu for university rules and 
appeal process. 
 
Information on additional procedures are available from the Undergraduate Certification 
Coordinator. 



SPECIAL EDUCATION UNDERGRADUATE 
COURSES AND PREREQUISITES 

 
The following courses are open to all students enrolled at TAMU who have completed 
INST 310 (Understanding Special Populations) as a prerequisite: 
 SPED 302 Instructional Design for Students with Disabilities 
 
The Special Education Undergraduate Program is arranged in a four block sequence. 
The following courses may only be taken by students who have been accepted into the 
Special Education program and who have degree plans or certification plans on file. 
 
Block I 

 SEFB 310  Instructional Strategies for Students with Disabilities 
 SEFB 312  Effective Reading Instruction for Students with Disabilities  
 SEFB 471  Classroom Management and Behavioral Interventions 
 EPFB 428*  Collaboration in School Settings 
 EPFB 484  Field Experience (Block I: Professional Responsibilities and Ethical 

Practices) Field experiences are the full school day on Tuesdays 
and Thursdays. Associated seminar held on Wednesdays.  

* Indicates a writing intensive course (W course) 
 
Block II 
 EDTC 311  Adaptive/Assistive Technology 
 SEFB 311  Assessment of Students with Disabilities  
 SEFB 414  Methods and Issues in Low Incidence Disabilities 
 SEFB 442  Teaching Students with Emotional Disturbances and Behavior 

Disorders 
 EPFB 484  Field Experience (Block II: Professional Practices and Methodology 

in Teaching Arithmetic and Writing) Field experiences are the full 
school day on Mondays and Wednesdays. Associated seminar is 
on Tuesdays. 

 
Block III 

     SEFB 320* Education and Employment Issues in Secondary Special Education 
     BEFB 472  Bilingual and Dual Language Methodologies 
       OR 
     INST 332 Second Language Instruction and Assessment 
     KINE 429 Adaptive Physical Activity 
     INST 322 Foundations of Education in a Multicultural Society 
* Indicates a writing intensive course (W course) 

 
  
Block IV 
 SEFB 425  Student Teaching in Special Education 
 SEFB 426  Effective Instruction of Students of Diverse Abilities 
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FIELD EXPERIENCES IN SPECIAL EDUCATION 

 
Philosophy 
 
 It is the view of the Special Education Program faculty that the preservice 
teaching experience should be designed to provide concrete experiences in public 
schools that facilitate the development of acceptable and realistic perceptions of roles, 
responsibilities, and relationships. 
 
Goals of the Special Education Field Experience 
 
 Our primary goal is to develop confident and competent professional teachers 
who will offer strength and leadership to the teaching profession.  In meeting this goal, 
the following objectives are established to provide students with a continuing sequence 
of opportunities to 
 

 Observe in public school classrooms with a variety of exceptional students; 

 Relate observational experience to theory and coursework; and 

 Apply theory and coursework to preservice experience in the classroom. 
 
Transportation 
 
 It is the studentôs responsibility to arrange for their transportation to and from 
their field placement sites. 

 
Course Sequences 
 

Paramount in the preparation of the preservice teacher is the sequence of 
planned field experiences which are purposefully designed to develop the novice 
teacher into a confident and competent professional who has a clear understanding in 
researched methodology and effective teaching techniques.  In preparing the preservice 
teacher for his/her role as a professional, the special education program offers several 
types of experiences which sequentially introduce the preservice teacher into teaching. 
It is required that the student will have all core university requirements successfully 
completed at the time of admission. 
 
The following required courses are open to all students enrolled at TAMU:  
 
 EPFB 210  Family Involvement and Empowerment 
 INST 310  Understanding Special Populations 
 
The follow course is open to students who have successfully completed INST 310 as a 
prerequisite:  
 
 SPED 302 Instructional Design for Students with Disabilities  
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The following courses may only be taken by students who have been accepted into the 
special education program and who have degree plans or certification plans on file: 
 
 
Block I 
 
 This block of classes are taken after students have been admitted to the Special 
Education Program and involves 168 clock hours of practicum.  This practicum is done 
in diverse settings.  Practicum activities include application of methods to teach reading, 
development and delivery of instruction plans and modified materials, and development 
of behavior management plans. 

 
 SEFB 310  Instructional Strategies for Students with Disabilities 
 SEFB 312  Effective Reading Instruction for Students with Disabilities  
 SEFB 471  Classroom Management and Behavioral Interventions 
 EPFB 428*  Collaboration in School Settings 
 EPFB 484  Field Experience (Block I: Professional Responsibilities and Ethical 

Practices) Field experiences are the full school day on Tuesdays 
and Thursdays. Associated seminar held on Wednesdays.  

 
* Indicates a writing intensive course (W course) 

   
 
Block II 
 
 This semester consists of advanced methods in special education.  During this 
semester, students will spend approximately 160 clock hours of practicum in a variety of 
special education settings. Students will take coursework that include development and 
administration of assessment tools, IEP development, teaching students with low 
incidence disabilities, and teaching students with emotional and behavior problems. 
Practicum activities include individual and small group teaching, applying methods to 
teach reading, development and delivery of instruction plans and modified materials, 
and development of behavior management plans. 
 
 EDTC 311  Adaptive/Assistive Technology 
 SEFB 311  Assessment of Students with Disabilities  
 SEFB 414  Methods and Issues in Low Incidence Disabilities 
 SEFB 442  Teaching Students with Emotional Disturbances and Behavior 

Disorders 
 EPFB 484  Field Experience (Block II: Professional Practices and Methodology 

in Teaching Arithmetic and Writing) Field experiences are the full 
school day on Mondays and Wednesdays. Associated seminar is 
on Tuesdays. 
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Block III 
 
 Block III includes education issues particular to adolescents, multicultural 
education, and students with limited English proficiency. SEFB 320 requires 36 clock 
hours of practicum working in a secondary classroom or related setting and focuses on 
transition from school to work. Other courses in this block may have associated labs 
that require additional practicum hours.  
 

SEFB 320* Education and Employment Issues in Secondary Special Education 
BEFB 472  Bilingual and Dual Language Methodologies 
      OR 
INST 332 Second Language Instruction and Assessment 
KINE 429  Adaptive Physical Activity 
INST 322 Foundations of Education in a Multicultural Society 
 
* Indicates a writing intensive course (W course) 
 

 
Block IV 
 

The final semester consists of student teaching, which provides field experience 
in a special education setting.  It is designed to provide applied experiences in public 
schools that facilitate the development of acceptable and realistic perceptions of roles, 
responsibilities, and relationships.  The cooperating teacher becomes the vital force in 
articulating what is expected of a professional teacher and in interpreting the culture of 
the school and its attitudes, values, and behaviors.  During the application process and 
prior to making student placements, the students are asked about their grade level and 
setting preferences.  Students are placed in classroom settings appropriate to their 
training program, with certified teachers who have a minimum of three years experience 
in that setting.  Taken concurrently with student teaching is SEFB 426, which consists of 
planned seminars to be conducted by the University Supervisor.  

 
 Because of the strong evaluation component, there are several limitations to the 
kind and place of the student teaching experience. Personnel in the Texas A&M Special 
Education Program and cooperating school districts make student teaching 
arrangements. Students are not to contact schools or school personnel regarding 
student teaching placement or attempt to make their own arrangements for student 
teaching. Generally, you will not be placed in a high school you attended, nor will you be 
placed with teachers you know or teachers whom your relatives or friends know. 
Typically, you are not placed in a school where your family, your friends, or friends of 
your relatives work or attend school. For the good of candidates, the Texas A&M 
Special Education Program makes every effort to avoid even the appearance of 
favoritism. Your degree and certifications are based on successful completion of a 
teacher education program. Graduates of the Special Education Program should not be 
put in jeopardy by having the validity of their degrees and/or credentials questioned 
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because their field experiences involved or were supervised by individuals whose 
relationships might be construed as partisan. 
 
 SEFB 425  Student Teaching in Special Education 
 SEFB 426  Effective Instruction of Students of Diverse Abilities 
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STEPS IN PROGRAM COMPLETION 

 
Degree Planning 
 
 Freshmen, sophomores, and transfer students may designate their intention to 
major in Special Education. Once a student has designated their intent to major in 
Special Education, he or she should make an appointment with the Special Education 
Advisor to develop a degree plan.  Examples of these are included in Appendix B.  The 
Special Education Advisor will assist students with degree/certification planning and 
scheduling of courses.  
 
 A completed degree plan/certification plan is an agreement between the student 
and Texas A&M University.  When the listed courses and all other requirements and 
approvals on the degree plan/certification plan have been completed, the student will 
qualify for the degree and for certification.   
 
Admission to Teacher Education 
 
 Admission to Teacher Education is the first step in the teacher certification 
process.  Accreditation agencies require that criteria be established by the department 
and met by enrolled students before they continue in the program of studies leading to a 
teaching certificate.  Admission to Teacher Education is a precondition to registering in 
advanced courses.  A complete list of Teacher Education admission requirements will 
be provided by the advisor when the degree plan is completed.  It is the responsibility of 
each student to obtain a complete list of these requirements and to meet them before 
he or she will qualify for formal admission into teacher education. 
 
Admission to Student Teaching 
 
 Student teaching is an important component of the Special Education teacher 
preparation program and occurs during the last semester for students in the Special 
Education program.  It is required of all students who plan to be certified as teachers in 
Texas.  Student teaching is a full-time one-semester program.  
  
 Student teaching will not occur until all courses on the studentôs degree plan 
have been successfully completed.  In addition, students must meet all College of 
Education requirements before entering student teaching.  Students are not allowed to 
take additional courses to complete program or university requirements during the 
student teaching semester.  There are no exceptions to this rule. Additional 
requirements are available in the student teaching handbook.  
 
 Student teaching will take place only in school districts with which Texas A&M 
University has formal student teaching agreements.  Present sites are in the 
Bryan/College Station area, Austin area, Spring ISD, Northeast ISD, Richardson ISD,  
Eagle Mountain-Saginaw ISD, Katy ISD, Pearland ISD, and Midway ISD.  Additional 



 

   

23 

information about student teaching and requirements are available in the Student 
Teaching Handbook. 
 
Qualifying for Certification 
 
 In Texas, all teachers must have valid teaching certificates.  Texas A&M 
University does not award the certificate, but recommends the student to the State 
Board for Educator Certification.  Therefore, the student must apply for certification 
during student teaching. When criteria are met for certification, the state of Texas 
will award the certificate(s). 
 
 In 1981, the Texas Legislature enacted legislation requiring that all individuals 
who apply for state certification pass proficiency tests in their teaching fields or areas of 
specialization.  Specific details of ExCET/TExES tests, study guides, and applications 
are available through the Placement Coordinator.  Students apply to take these tests 
prior to and during their student teaching semester.  Students must file for certification 
and pay the certification fee to the State Board for Educator Certification to receive 
certification.  Information about certification and applications will be distributed to 
students during the student teaching semester. 
 
 The Teacher Education faculty and the Council for Teacher Education will judge 
the student's aptitude and attitude and recommend for or against certification.  An 
appeals procedure is available for students denied a favorable recommendation. The 
Dean's Office will provide information on the procedure for appealing the decision.  
Upon successful completion of all certification requirements, the student is 
recommended by the department to the Texas Education Agency through the University 
Council on Teacher Education. 
 
Completion of Requirements for Graduation 
 
 Satisfactory completion of all course work on the degree plan will meet basic 
graduation requirements for the bachelor's degree.  Graduation is not automatic; 
therefore, the student must submit an application for graduation to the Office of the 
Registrar on forms provided.  The guidelines state that such an application occur at 
least 90 days prior to the end of the semester in which the student will complete all 
requirements.  A diploma fee must also be paid.  Clearance for graduation is the 
responsibility of individual students.  
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Special Education Program Sequence of Activities 
 
 
   Complete INST 310 with a minimum grade of B 
 
   Apply for admission to Special Education Program (spring of sophomore year) 
 
   Complete SPED 302 with a minimum grade of B 
 
   Admission to Special Education Program 
 
   Admission to Teacher Education 
 
   Encouraged to join Student Council for Exceptional Children 
 
____   Complete SEFB 320 with a minimum grade of B 
 
   Complete Block I  
   (SEFB 310, SEFB 471, SEFB 312, EPFB 428, and EPFB 484) 
 
   Complete Block II  
   (EDTC 311, SEFB 311, SEFB 414, SEFB 442, and EPFB 484) 
 
____  Complete Block III  
   (SEFB 320, BEFB 472 [Fall] OR INST 332 [Spring], KINE 429, and  
   INST 322) AND any additional courses as needed 
 
   Apply for student teaching 
 
   Take TExES examinations 
 
   Apply for Certification 
 
   Complete Block IV   
   (SEFB 425 and SEFB 426) 
 
   Receive B.S. degree in Interdisciplinary Studies (all-level) (or a major subject  
           secondary teaching field) 
 
   Receive teaching certificate through the state 
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STUDENT COUNCIL FOR EXCEPTIONAL CHILDREN 

 
 The Council for Exceptional Children (CEC) is widely respected as the most 
active organization in the world serving all exceptional children who have disabilities 
and those who are gifted.  It is a network of 53,000 professional members from every 
state and province who are involved in all aspects of special education.  Texas A&M 
University sponsors a student chapter of the Council for Exceptional Children.  Our 
chapter number is 784.  All students in the Special Education program are strongly 
encouraged to join this professional organization.  
 
 Benefits of membership in CEC are listed below. 
 
 * Three publications: TEACHING Exceptional Children, quarterly; Exceptional 

Children, bimonthly; and CEC Today, monthly. 
 
 * Automatic Membership in local, state/provincial and international CEC. 
 
 * Seventeen CEC Divisions centered on various interests or exceptionalities. 
 
 * Professional Development Activities including the annual CEC Convention, 

academies, conferences, and workshops.  Early notice and special rates for 
members. 

 
 * Effective Representation at all levels of government. 
 
 * Information Services through the ERIC Clearinghouse on Disabilities and 

Gifted Education. 
 
 * Discount of 30% on over 100 CEC professional products and services--books, 

periodicals, multimedia kits and more. 
 
 * Access to latest research, practice, and products linking technology and 

special education. 
 
 * Savings on professional liability, major medical, and term life insurance 

through group plans. 
 
 * Opportunity to receive a major credit card with no annual fee for the first year. 
 
 * Investment Opportunities also available--CDs and money market accounts. 
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Council for Exceptional Children Standards 
 



 

   

27 

CEC Common Core of Knowledge for Special Education Teachers of Students in 
Individualized General Curriculums and in Individualized Independence 

Curriculums 
 

 

Special Education Standard #1:  Foundations 
 

Common Core 
 

Knowledge:  

CC1K1 Models, theories, and philosophies that form the basis for special education 
practice.  

CC1K2 Laws, policies, and ethical principles regarding behavior management planning 
and implementation.  

CC1K3 Relationship of special education to the organization and function of 
educational agencies.  

CC1K4 Rights and responsibilities of students, parents, teachers, and other 
professionals, and schools related to exceptional learning needs.  

CC1K5 Issues in definition and identification of individuals with exceptional learning 
needs, including those from culturally and linguistically diverse backgrounds. 

CC1K6 Issues, assurances and due process rights related to assessment, eligibility, 
and placement within a continuum of services.) 

CC1K7 Family systems and the role of families in the educational process.  

CC1K8 Historical points of view and contribution of culturally diverse groups. 

CC1K9 Impact of the dominant culture on shaping schools and the individuals who 
study and work in them. 

CC1K10 Potential impact of differences in values, languages, and customs that can exist 
between the home and school.  

Skill:  

CC1S1 Articulate personal philosophy of special education. 
 

Individualized General Curriculum 
 

Knowledge:  

GC1K1 Definitions and issues related to the identification of individuals with 
disabilities1/. 

GC1K2 Models and theories of deviance and behavior problems. 

GC1K3 Historical foundations, classic studies, major contributors, major legislation, 
and current issues related to knowledge and practice. 

GC1K4 The legal, judicial, and educational systems to assist individuals with 
disabilities1/. 

GC1K5 Continuum of placement and services available for individuals with 
disabilities1/. 

GC1K6 Laws and policies related to provision of specialized health care in 
educational settings. 

GC1K7 Factors that influence the over-representation of culturally/linguistically 
diverse students in programs for individuals with disabilities1/. 

GC1K8 Principles of normalization and concept of least restrictive environment. 

GC1K9 Theory of reinforcement techniques in serving individuals with disabilities1/. 

Skills: None in addition to Common Core 
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Individualized Independence Curriculum 
 

Knowledge:  

IC1K1 Definitions and issues related to the identification of individuals with 
disabilities1/. 

IC1K2 Historical foundations, classic studies, major contributors, major legislation, 
and current issues related to knowledge and practice. 

IC1K3 The legal, judicial, and educational systems to assist individuals with 
disabilities1/. 

IC1K4 Continuum of placement and services available for individuals with 
disabilities1/. 

IC1K5 Laws and policies related to provision of specialized health care in 
educational settings. 

IC1K6 Principles of normalization and concept of least restrictive environment. 

IC1K7 Theory of reinforcement techniques in serving individuals with disabilities1/. 

IC1K8 Theories of behavior problems of individuals with disabilities1/. 

Skills: None in addition to Common Core 

 
Special Education Standard #2:  Development and Characteristics of Learners 
 
Common Core 
 

Knowledge:  

CC2K1 Typical and atypical human growth and development. 

CC2K2 Educational implications of characteristics of various exceptionalities. 

CC2K3 Characteristics and effects of the cultural and environmental milieu of the 
individual with exceptional learning needs and the family. 

CC2K4 Family systems and the role of families in supporting development. 

CC2K5 Similarities and differences of individuals with and without exceptional learning 
needs. 

CC2K6 Similarities and differences among individuals with exceptional learning needs. 

CC2K7 Effects of various medications on individuals with exceptional learning needs. 

 
Individualized General Curriculum 
 

Knowledge:  

GC2K1 Etiology and diagnosis related to various theoretical approaches. 

GC2K2 Impact of sensory impairments, physical and health disabilities on individuals, 
families and society. 

GC2K3 Etiologies and medical aspects of conditions affecting individuals with 
disabilities1/. 

GC2K4 Psychological and social-emotional characteristics of individuals with 
disabilities1/. 

GC2K5 Common etiologies and the impact of sensory disabilities on learning and 
experience. 

GC2K6 Types and transmission routes of infectious disease. 

Skills: None in addition to Common Core 
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Individualized Independence Curriculum 

 
Knowledge:  

IC2K1 Etiology and diagnosis related to various theoretical approaches. 

IC2K2 Impact of sensory impairments, physical and health disabilities on individuals, 
families and society. 

IC2K3 Etiologies and medical aspects of conditions affecting individuals with 
disabilities1/. 

IC2K4 Psychological and social-emotional characteristics of individuals with 
disabilities1/. 

IC2K5 Types and transmission routes of infectious disease. 

Skills: None in addition to Common Core 

 
Special Education Standard #3:  Individual Learning Differences 

 
Common Core 
 

Knowledge:  

CC3K1 Effects an exceptional condition(s) can have on an individualôs life. 

CC3K2 Impact of learnersô academic and social abilities, attitudes, interests, and values 
on instruction and career development. 

CC3K3 Variations in beliefs, traditions, and values across and within cultures and their 
effects on relationships among individuals with exceptional learning needs, 
family, and schooling. 

CC3K4 Cultural perspectives influencing the relationships among families, schools and 
communities as related to instruction. 

CC3K5 Differing ways of learning of individuals with exceptional learning needs 
including those from culturally diverse backgrounds and strategies for 
addressing these differences. 

 
Individualized General Curriculum 
 

Knowledge:  

GC3K1 Impact of disabilities on auditory and information processing skills. 

Skills:  

GC3S1 Relate levels of support to the needs of the individual. 

 
Individualized Independence Curriculum 
 

Knowledge:  

IC3K1 Complications and implications of medical support services.               

IC3K2 Impact of disabilities my have on auditory and information processing skills. 

IC3K3 Impact of multiple disabilities on behavior. 

Skills:  

IC3S1 Relate levels of support to the needs of the individual. 

 
 
 
 




